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TEACHER’S GUIDE 

This guide has been designed to help teachers and students enrich their experience of 

documentary film by providing support in the form of questions and activities. There are 

a range of questions that will help teachers frame discussions with their classes, activities 

for before, during and after viewing the film, and some web links that provide starting 

points for further research or discussion. In separate packages, there will also be support 

materials available with information regarding general viewing and teaching principles for 

documentary film and the fundamental aspects of making documentary films. 

AMERICAN FUGITIVE: THE TRUTH ABOUT HASSAN
Directed by Jean-Daniel Lafond 

Canada/Iran | 2006 | 75 min

The Film
When in 2001 Iranian director Mohsen Makmalbaf’s feature 
film Kandahar was acclaimed in Cannes and shown around 
the world, the international press picked up on a surprising 
appearance. The film’s African-American “doctor” was in 
fact a man called David Belfield, wanted in the United States 
for murder, and now living in exile in Iran.

American Fugitive: The Truth About Hassan tells the 
story of this wanted man, an American—known in Iran 
as Hassan Abdulrahman—who says: “There is life after 
America.” Through this story of an unrepentant assassin 
who openly accuses “the real culprits,” another tale 
emerges: that of covert networks, international political 
manipulation and state-sponsored violence.

In Washington, D.C., in the summer of 1980, at the behest of 
the Iranian intelligence organization, an African-American 
named David Belfield shot dead Ali Akbar Tabatabai, the 
former press attaché and representative of the Shah at the 
Iranian embassy. Tabatabai was thought to be involved in a 
plot to kill the supreme leader, the Ayatollah Khomeini, and 
topple the new regime. American Fugitive: The Truth About 
Hassan tells the story of a young African-American’s sudden 
awareness of race in the United States in the aftermath of 
the killing of Martin Luther King Jr., and of his long-running 
personal confrontation with Uncle Sam that began with the 
Black Power movement of the 1970s and the rise of Islam 
in the United States. The confrontation continues to this 
day, as David Belfield, alias Dawud Salahuddin alias Hassan 
Abdulrahman, remains on the FBI’s most wanted list.

Exiled in Iran for the last 25 years, Hassan is a sharp-eyed 
observer and firsthand witness to several of the events 
that have shaped relations between Islamic Iran and his 

native America. His story is also that of U.S. domestic and 
foreign policies and their role in the Middle East crisis. 

In American Fugitive: The Truth About Hassan, we meet 
Americans who question their country’s domestic and foreign 
policies and their impact on the conflict between the Western 
world and Islamic countries. Featuring interviews with Joseph 
Trento, an investigative journalist specializing in espionage, 
Gary Sick, who served on the National Security Council staff 
of former president Jimmy Carter, and the assassinated 
man’s twin brother, the film raises grave questions about the 
convergence between Iran’s conservative clerical rulers and 
their neo-conservative counterparts in Washington. American 
Fugitive: The Truth About Hassan provides rare insight into 
one of the most critical issues of our time, and into the soul of 
a man with no place to go. 

The Filmmaker
Born in France, Jean-Daniel Lafond is a former philosophy 
professor, a documentary filmmaker and a writer. He has 
written and directed more than a dozen films that embody 
his commitment to creative documentary filmmaking: Dream 
Tracks (Les traces du rêve) (1986), Le Voyage au bout de la 
route (1987), Le Visiteur d’un soir (1989), La Manière Nègre ou 
Aimé Césaire, chemin faisant (1991), Tropic North (Tropique 
Nord), Freedom Outraged (La Liberté en colère) (1994), Haiti in 
All Our Dreams (Haïti dans tous nos rêves) (1995), Last Call for 
Cuba (L’Heure de Cuba) (1999), The Barbarian Files (Le Temps 
des barbares) (1999), Salam Iran, A Persian Letter (Salam 
Iran, une lettre persane) (2001), Le Faiseur de théâtre (2002), 
The Cabinet of Dr. Ferron (Le Cabinet du Docteur Ferron) 
(2003), American Fugitive: The Truth About Hassan (2006).

Educational package written and compiled by Dimitra 
Tsanos dimitra.tsanos@tdsb.on.ca 
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BACKGROUND INFORMATION

Facts on the Black Power Movement
The Black Power movement grew out of the civil rights 
movement that had steadily gained momentum through the 
1950s and ’60s. Although not a formal movement, the Black 
Power movement marked a turning point in black-white 
relations in the United States and also in how blacks saw 
themselves. The movement was hailed by some as a positive 
and proactive force aimed at helping blacks achieve full 
equality with whites, but it was reviled by others as a militant, 
sometimes violent faction whose primary goal was to drive a 
wedge between whites and blacks. In truth, the Black Power 
movement was a complex event that took place at a time 
when society and culture was being transformed throughout 
the United States, and its legacy reflects that complexity.

In the ’50s and early ’60s, groups such as the National 
Association for the Advancement of Colored People (NAACP) 
and the Southern Christian Leadership Conference (SCLC) 
worked with blacks and whites to create a desegregated society 
and eliminate racial discrimination. Their efforts generated 
positive responses from a broad spectrum of people across the 
country. Rev. Martin Luther King Jr., who headed the SCLC, made 
significant headway with his adherence to nonviolent tactics. In 
1964, President Lyndon B. Johnson signed the Civil Rights Act 
and a year later he signed the Voting Rights Act.

Civil rights legislation was an earnest and effective step toward 
eliminating inequality between blacks and whites. Even with 
the obvious progress, however, the reality was that prejudice 
could not be legislated away. Blacks still faced lower wages 
than whites, higher crime rates in their neighbourhoods, and 
unspoken but palpable racial discrimination. Young blacks in 
particular saw the civil rights movement as too mainstream to 
generate real social change. What they wanted was something 
that would accelerate the process and give blacks the same 
opportunities as whites, not just socially but also economically 
and politically. Perhaps more important, they felt that the civil 
rights movement was based more on white perceptions of civil 
rights than black perceptions.

Not all blacks had been equally impressed with the civil rights 
movement. Malcolm X and the Nation of Islam, for example, 
felt that racial self-determination was a critical and neglected 
element of true equality. By the mid-’60s, dissatisfaction 
with the pace of change was growing among blacks. The 
term “Black Power” had been around since the ’50s, but it 
was Stokely Carmichael, head of the Student Nonviolent 
Coordinating Committee (SNCC), who popularized the term 
in 1966. Carmichael led a push to transform SNCC from a 
multiracial community activist organization into an all-black 
social change organization. Late in 1966, two young men, 

Huey Newton and Bobby Seale, formed the Black Panther 
Party for Self-Defense (BPP), initially as a group to track 
incidents of police violence. Within a short time groups such 
as SNCC and BPP gained momentum, and by the late ’60s 
the Black Power movement had made a definite mark on 
American culture and society.

Source: http://law.jrank.org/pages/4776/Black-Power-
Movement.html

Islamic Revolution
The events involving the overthrow of Iran’s monarchy 
(Pahlavi dynasty) under Shah Mohammad Reza Pahlavi and 
its replacement with an Islamic republic under Ayatollah 
Ruhollah Khomeini, the leader of the revolution, have been 
said to have “made Islamic fundamentalism a political force... 
from Morocco to Malaysia.”

The first major demonstrations against the Shah began in 
January 1978. Between August and December 1978, strikes 
and demonstrations paralyzed the country. The Shah left Iran 
for exile in mid-January 1979, and two weeks later Ayatollah 
Khomeini returned to Tehran to a greeting by several million 
Iranians. The royal regime collapsed shortly after on Feb. 11, 
when guerrillas and rebel troops overwhelmed troops loyal 
to the Shah in armed street fighting. Iran voted by national 
referendum to become an Islamic Republic on Apr. 1, 1979, and 
to approve a new theocratic constitution whereby Khomeini 
became supreme leader of the country in December 1979.

The revolution was unusual for the surprise it created 
throughout the world: it lacked many of the customary causes 
of revolution (defeat at war, a financial crisis, peasant rebellion 
or disgruntled military); it produced profound change at great 
speed; it was massively popular; it overthrew a regime heavily 
protected by a lavishly financed army and security services; and 
it replaced a modernising monarchy with a theocracy based on 
guardianship of the Islamic Jurists. Its outcome—an Islamic 
republic “under the guidance of an 80-year-old exiled religious 
scholar from Qom”—was, as one scholar put it, “clearly an 
occurrence that had to be explained.”

Not so unique, but more intense, is the dispute over the 
revolution’s results. For some it was an era of heroism and 
sacrifice that brought forth nothing less than the nucleus of 
a world Islamic state—“a perfect model of splendid, humane 
and divine life… for all the peoples of the world.” On the other 
hand, some Iranians now believe that the revolution was a 
time when “for a few years we all lost our minds” and which 
“promised us heaven, but... created a hell on earth.”

Source: http://en.wikipedia.org/wiki/Iranian_Revolution
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Pre-Viewing Activities

Print several of the questions or quotations from page six 
on individual sheets of paper. Have students work in small 
groups or with partners to discuss if they agree with the 
ideas. Have them share the statement and what they think 
or believe about it with the class.

Set a purpose for viewing by having a discussion about one 
or more of the questions or quotations on page six.

For homework, have students research a wrongfully 
accused citizen. Have them record their crime, the 
sentencing, the jail and conditions to which they were 
sent, as well as the outcome. Five students can share their 
findings the next day in class, and discuss each one.

Viewing Activities
Have students take notes on, or jot down connections to, 
one of the thematic domains on page five of this guide.  
Ask students to find proof from the film that supports  
their connections.

Have students use a graphic organizer to summarize the 
film as they watch it. There are three major themes in  
the film: American policies and the Black Power movement, 
the Islamic revolution, and the assassination of Ali Akbar 
Tabatabai.

Stop the film at various points and have students provide 
summaries at each point.

Have students jot down five ideas for discussion or 
questions that the film raised in their minds. 

Post-Viewing Activities
Show the students their quotations from the pre-viewing 
activity and see if their minds were changed or opinions 
altered or enhanced by the film.

Have student complete an exit note (single small sheet 
of paper with one phrase or idea written on it) that 
demonstrates one thing they have learned, felt or decided 
as a result of watching the film. 

Discuss with students their initial reactions to the various 
characters and situations confronted in the film. Did it 
change by the end of the film? Why?

A graphic organizer can be found on page four to analyze 
the word “terrorism.” There is a suggested link for a 
reading on the topic in the assignment. The film will also 
help them fill in the organizer. Take up as a class.

In partners, students will type a three- to four-page report 
on an individual who has been influential in addressing 
human rights issues. The assignment and rubric titled 
Influential Human Rights Activists can be found on pages 
seven and eight.

Students will pick apart the film, looking at various causes to 
the assassination, and look at the long-term effects it caused. 
This literacy exercise titled Cause And Effect is found on  
page nine.

For further ideas around how to explore this documentary, 
use the guiding questions on page five. 

Viewing the Film with Students

There are important themes in this film that have broad implications for students and their 

futures. Take time to activate your students’ background understanding of these themes 

before viewing. This will help them as they come to their own understanding and develop 

their critical abilities.

The following three subsections, on this page, are intended to provide you with a range of 

pre-viewing, viewing and post-viewing activities. They are followed by a set of questions 

based upon the film’s larger thematic domains, some follow-up questions and quotations, 

sample curricular outcomes, and a page of web links for further investigation.  
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Pre-Viewing Activity: WORD ANALYSIS

Use the reading and the film to fill in the chart below.

Reading Source: http://www.terrorism-research.com

How has the definition of a terrorist changed since the 1980s? How hasn’t it changed?

____________________________________________________________________________________________

____________________________________________________________________________________________

____________________________________________________________________________________________

____________________________________________________________________________________________

____________________________________________________________________________________________
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The Big Questions/Ideas/Themes

Multiple Perspectives
What is the subject of this film? Can you determine the 
filmmakers’ perspective on this subject? What evidence 
can you find in the film to support your view?

How does this film help you analyze and interpret points of 
view about issues that concern people? 

Does the filmmakers’ perspective foster respect for 
diversity and an inclusive society? If so, how? 

Identity
Whose story is told in this documentary? Whose story is 
not told? How does this story, and the way it is told, help 
you understand your own community/life?

How do the people in this film identify with their 
community? What are the common bonds among the 
people in this film? What challenges do they face in 
expressing their identity?

What film techniques do the filmmakers use to convey the 
identity of the people in this film?

Citizenship
What insights does this documentary offer about the ideals 
of good citizenship in the community depicted in this film? 

How does the film deal with issues of freedom, equality, 
human dignity, and individual and collective rights and 
responsibilities?

Change and Continuity
How does this film help you understand a community’s values 
and its attitudes towards an issue at a particular time?

What changes do the people in the film experience? What 
causes those changes? What are the consequences of 
those changes for the people in the documentary?

Culture and Community
Which aspects of a people’s culture does this film focus 
on? Why do you think the filmmakers focused on those 
aspects?

How do the images, themes and message of this film help 
you understand the filmmakers’ attitude towards the 
subject? What do you think might have been the intended 
audience’s attitude towards the documentary subject?

Individuals, Societies and Economic 
Decisions
What economic systems are at work in this film? What are 
some of the causes and effects of the economic decisions 
made by the people in the film’s community?

Does money play a part in the decisions being made in the 
film and what does it tell you about their local culture?

Power and Governance
What system of government control do we see in this 
documentary? How is power distributed within this 
society? What are the implications of that distribution on 
issues affecting the people’s well-being and freedom?

Global Connections
What global issues are addressed in this film? What is 
the filmmakers’ point of view on the opportunities and 
challenges of those issues?

Adapted from NFB Documentary Lens: http://www.nfb.ca
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Additional Questions for Pre- or  
Post-Viewing Activities 
How does Hassan’s story of his assassination make 
you feel? Does your opinion change when you find out 
he murdered someone? By the end of the film, are you 
sympathetic or judgmental? Explain.

Former president George W. Bush has often been called a 
terrorist. What do you think makes someone a terrorist?

Analogies can be useful to explain an issue. Hassan 
describes life like a desert island: what you see is not 
what you get. Use your own analogy to describe the 
same issue.

In the film, Hassan questions what’s correct and what’s 
incorrect. Based on your beliefs, make a T-chart and list 
what you think is “Right” and “Wrong.”

When Hassan was interviewed and asked about the 
assassination victim Ali, he stated, “He was a dog, and I 
shot the dog.” He also has declared he shows no remorse 
for his actions. How do you feel when you hear this? Do 
you sympathize or feel he should be imprisoned for his 
crime. Explain.

Osama Bin Laden was used as an “example” for the 
American public. Think of three other examples that the 
U.S. government has used in the last 20 years. Do you 
feel the American public is as well informed as they think 
they are?

Many articles in newspapers that are written about 
Hassan tend to look at the one day in his life, when he 
assassinated Ali. Do you think it is fair to judge a person 
on one event? Or does it depend on the event that took 
place? Explain.

Should someone be respected for doing what is in their 
dreams and fulfilling their beliefs? Who do you respect 
more, a person who fulfills his dreams, even if the act 
could be considered illegal, or do you respect someone 
who follows the law and sits back to let others fulfill his 
or her dream?

What is irony? Use the term to explain the Islamic 
revolution with what its initial purpose was set out to do.

The filmmakers periodically zoom the frame into Hassan 
when interviewing him. What does the director hope to 
achieve with this technique?

Do you think the U.S. and Iran could have diplomatic 
relations? What steps would have to be taken before this 
happens?

Countries sometimes impose trade embargos with 
countries to show their distaste for the country’s 
political or judicial practices. Suggest three other actions 
countries could take to pressure a country to change 
their policies.

Quotations from the Film to Explore:

“Not to laugh, not to weep. To understand.” Spinoza

“Who knows what the cosmic order is, and what’s 
correct and what’s incorrect?”

“The brutal governments do what they want, their 
interests mean everything, the freedoms and liberty of 
the people mean nothing.”

“When it comes to state power versus the individual, 
there’s no such thing as justice.”

“There is life after America.”

“The last 25 years, I did not spend in the way I 
intended to spend so if you are kept away from what 
is your dream and you know that time is passing, it’s 
uncomfortable; past mistakes linger and, at some point, 
you pick up the pieces.”

“I’m not afraid of being dead, just like I’m not afraid of 
being alive.”

Extension Activities
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Post-Viewing Activity: Influential Human Rights Activists

You will need to research an individual who has been influential in addressing human rights issues and evaluate the 
impact of their work. Work with a partner and choose from one of the following individuals:

Nelson Mandela			   Mother Theresa

Mohandes Gandhi		  Eva Peron

Malcolm X			   Stokely Carmichael

Ho Chi Minh			   Rene Cassin

Fidel Castro			   Henry Dunant

Rev. Martin Luther King Jr.	 Huey Newton and Bobby Seale

Your report should be three to four pages typed, double-spaced, using 12-sized Arial font and one-inch borders. Make sure 
to use the rubric to clarify the expectations for the assignment. 
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Post-Viewing Activity Rubric: Influential Human Rights Activists

Name: ____________________ Side: For/Against Role/Research: _____________________________



Knowledge and Understanding

Introduction 2.5 2.9 3.0 3.4 3.5 3.9 4.0 5.0 

Summary of  individual 
accomplishments, 

what issues have they 
addressed

Limited success 
in identifying 

issues and 
accomplishments

Some success in 
identifying issues and 

accomplishments

Moderate success in 
identifying issues and 

accomplishments

Identifies issues and 
accomplishments with a 
high degree of success

 /5

Thinking and Inquiring

Biography 5.0  5.2  5.4  5.6  5.8 6.0  6.2  6.4  6.6  6.8 7.0  7.2  7.4 7.6  7.8 8.0  8.2  8.5  9.0 10

Description of major 
accomplishments and 
their involvement in 

politics 

Information 
indicates limited 

research skill; 
insufficient 

information included

Information 
indicates moderately 

effective research 
skills on their 

accomplishments

Information indicates 
effective research 
skills with most 

accomplishments 
examined and 

considered

Information indicates 
excellent research skills 

with all accomplishments 
thoroughly examined and 

considered

 /10

Communication & Application

Writing Style 2.5 2.9 3.0 3.4 3.5 3.9 4.0 5.0

Reports in writing with 
clarity and correct 

grammar (3-4 typed 
pages)

Communicates in 
writing with limited 

effectiveness

Communicates in 
writing with some 

effectiveness

Communicates 
in writing with 
considerable 
effectiveness

Communicates in writing 
with a high degree of 

effectiveness
/5

Comments: 

Total: ________________ / 20 marks
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Post-Viewing Activity: Cause and Effect

Using the graphic organizer below, fill in what you think were three events that led to the 
assassination of Ali Akbar Tabatabai, and any three after-effects it caused. For each after-effect, 
state if it a local, regional or global effect.

	            Cause	     Effect	    After-Effect
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COURSE OVERALL EXPECTATIONS

Grade 10 Civics

• �describe the diversity of beliefs and values of various individuals and groups in Canadian society.

• �analyze responses, at the local, national and international levels, to civic issues that involve multiple 
perspectives and differing civic purposes.

• �analyze responses, at the local, national and international levels, to civic issues that involve multiple 
perspectives and differing civic purposes.

• �demonstrate an understanding of the various ways in which decisions are made and conflicts 
resolved in matters of civic importance, and the various ways in which individual citizens 
participate in these processes.

Grade 11 History

• analyze the relationship between the individual and those in authority in various societies since 1900.

• �analyze the interactions among major groups and communities in the United States throughout  
its history.

• analyze the territorial expansion of the United States.

• �analyze the development of the United States as a world power and how American policy has 
influenced communities outside the United States.

• �analyze the historical process of change in the context of events that have transformed the  
United States.

• analyze the historical process of continuity in the context of the development of American history.

• �analyze aspects of the history of the United States by using the concepts of chronology and cause 
and effect.

• explain how American social and political identity has changed over time.

• demonstrate an understanding of the development of American political systems and structures. 

• �use methods of historical inquiry to locate, gather, evaluate and organize research materials from a 
variety of sources.

• �interpret and analyze information gathered through research, employing concepts and approaches 
appropriate to historical inquiry.

Grade 12 History
• �compare political systems and processes that have been involved in the exercise of power and 

authority throughout history.

Grade 12 Philosophy
• �demonstrate an understanding of the main questions, concepts and theories of social and 

political philosophy.

Grade 12 Law

• �describe the relationship between law and societal values.

• �explain the major concepts, principles and purposes of international law.

• �evaluate the effectiveness of international laws, treaties and agreements in resolving conflicts  
of a global nature.

Examples of Curriculum Expectations
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COURSE OVERALL EXPECTATIONS

Grade 12 Politics

• �explain power relationships among individuals, groups and governments.

• analyze how pressure groups, media, technology and governments influence the political process.

• evaluate different approaches to conflict resolution.

• �analyze information gathered about current events and political trends according to fundamental 
principles of political interpretation and analysis.

• �analyze the factors that determine the power and influence of a country.

• �analyze how international organizations, the media and technology are able to influence the actions 
of sovereign states.

Grade 12 Geography

• �analyze instances of international cooperation and conflict and explain the factors that contributed 
to each.

• �compare the cultural, economic and political aspirations of selected groups and the effects of their 
actions on local, national and global geographic issues.

• analyze the causes and effects of economic disparities around the world.

• �analyze instances of international cooperation and conflict and explain the factors that contributed 
to each.

• �evaluate the social, economic and environmental impact of the strategies for sustainable 
development implemented by a variety of individuals, organizations and institutions.
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About the Film

The film has no official website, but a short description 
about the film and director can be found on the production 
company website. 
http://www.informactionfilms.com/en/productions/hassan/
index.html

Books
Prelude to Terror: The Rogue CIA and the Legacy of 
America’s Private Intelligence Network (hardcover) 
by Joseph J. Trento, 2005. Trento was interviewed for 
American Fugitive and in his book, he writes about Hassan 
in chapter 22.

October Surprise (hardcover) by Barbara Honegger, 1989. 
Honegger worked as a researcher at the Hoover Institution 
before joining the Ronald Reagan administration as a 
researcher and policy analyst in 1980. Honegger headed 
Reagan’s gender discrimination agency review before 
resigning in August 1983. While working for Reagan she 
discovered information that convinced her that George H. 
W. Bush and William Casey had conspired to make sure 
that Iran did not release the U.S. hostages until Jimmy 
Carter had been defeated in the 1980 presidential election. 
“October Surprise” refers to the evidence that the Reagan 
campaign cut a secret (and treasonous) deal with Iran to 
delay the release of the American hostages, in order to 
keep Carter from arranging a surprise release in October 
and winning the November election.

Online Articles
An online New York Times article, “A Nation Challenged: 
An Investigation,” Jan. 3, 2002, by Francis X. Clines, 
covers Hassan’s role in the film Kandahar and the crime he 
committed. Quotes include those from Attorney Douglas F. 
Gansler who was in the documentary. 
http://www.nytimes.com/2002/01/03/us/nation-
challenged-investigation-actor-s-film-wins-raves-his-
identity-attracts.html?pagewanted=1

An online Washington Post article, “Acting With a Clear 
Conscience,” Jul. 31, 2006, by Karl Vick, is about Hassan. 
http://www.washingtonpost.com/wp-dyn/content/
article/2006/07/30/AR2006073000667.html

An online Time magazine article, “A Killer in Kandahar,” 
Dec. 19, 2001, by Benjamin Nugent, explores Hassan’s role 
in the movie Kandahar. 
http://www.time.com/time/sampler/
article/0,8599,189182,00.html

An online New Yorker magazine article, “An American 
Terrorist,” Aug. 5, 2002, by Ira Silverman, details the crime 
Hassan committed. 
http://www.newyorker.com/archive/2002/08/05/
020805fa_fact

An online U.K. Times news article, “Top Tehran TV Journalist 
Wanted by FBI for 1980 Murder in the U.S.,” Sep. 4, 2009, 
by Richard Kerbaj, contains an interview with Hassan. 
http://www.timesonline.co.uk/tol/news/world/middle_east/
article6820989.ece?print=yes&randnum=1151003209000

Human Rights Watch is a nonprofit, nongovernmental 
human rights organization dedicated to protecting the 
human rights of people around the world. They aspire 
to prevent discrimination, uphold political freedom, 
protect people from inhumane conduct in wartime and 
bring offenders to justice. They challenge governments 
and those who hold power to end abusive practices and 
respect international human rights law. The site includes 
articles about Iran and more recent human rights 
violations in the country. 
http://www.hrw.org/en/middle-eastn-africa/iran

Various Links for Lesson Plan Ideas, 
Media Awareness, Critical Literacy and 
Documentary Films
Using Documentaries in the Classroom: This teacher 
librarian’s personal website contains excellent resources for 
teaching with documentary films. 
http://www.frankwbaker.com/using_docs_in_the_
classroom.htm

Media Awareness: A Canadian non-profit media education 
and Internet- literacy resource library. 
http://www.media-awareness.ca

Center for Media Literacy: A U.S. website which provides 
several resources for making, understanding and 
criticizing media. 
http://www.medialit.org

The National Film Board of Canada website: On this site is 
an area with teaching resources and short documentary 
films that can be used as teaching aides. 
http://www.nfb.ca

Websites and Online Resources


